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Today’s session

• Challenging behaviour
-Prevention
-Reasonable adjustments and adaptations of behaviour policies
-Strategies for supporting 
-Reflecting after challenging events
-Rebuilding relationships and trust
-Resources

• Feedback

• World Autism Acceptance Week 
-Cognus events
-Ways to celebrate in school
-Resources and programmes
-Child Exploitation Awareness Week



Preventative / Soothing Strategies



Supporting Challenging Behaviour

What is challenging behaviour?
Challenging behaviour describes behaviour that is challenging to parents, carers, teachers and other 
professionals. It can include tantrums, hitting or kicking other people, throwing things or self-harming.
Behaviour is challenging if it is harmful to the person and others around them, and if it stops the person 
from achieving things in their daily life, such as making friends or concentrating at school.
Living with challenging behaviour can be a stressful and exhausting time. Everyday activities, such as going 
to school or to the park, can become more complicated. 

Challenging behaviour is not a learning disability, but people with a SEND are more likely to show 
challenging behaviour. This can be due to people having difficulty communicating and expressing 
frustrations. 

Challenging behaviour can also be a sign that something is wrong, like pain or discomfort, that the child 
cannot express in another way. Challenging behaviour can also be a sign of wider problems, including with 
someone's mental health.

-Mencap

Challenging behaviour - Advice and Support | Mencap

Can you think of any challenging behaviours that pupils with social communication needs or autism 
exhibit? 

https://www.mencap.org.uk/learning-disability-explained/conditions-linked-learning-disability/challenging-behaviour?gad_source=1&gclid=EAIaIQobChMI7LnFydK5ggMVsYdQBh1tzAnyEAAYAiAAEgL_KvD_BwE


Behaviours and scenarios that may be challenging

What behaviours have you 

witnessed within the school 

environment that have been 

challenging?
What was the context?

How was the challenging 

behaviour managed/ supported?



Behaviours and scenarios that may be challenging

Running away
Pushing to the front of lines
Locking self in 
toilet/cupboard
Desire to be first
Door slamming
‘Meltdowns'
Swearing
Screaming
Unkind words
Crying
Using unkind hands/feet
Not getting work done
Biting
Producing the minimum
Pinching
Not wearing uniform 
Not wearing the uniform 
correctly
Self-harm
Not listening
Not joining in with activities
Ripping work

Hiding indoors during playtime

Scribbling in books 

Making noises

Cutting things with scissors

Chatting during carpet time

Not following instructions

Running indoors

Active ignoring 

Climbing 

Throwing things

Growling

Barging into others

Touching others

Avoiding lunch hall

Not eating

Introverted

Tapping

Interrupting 

Answering back

Storming off

Copying others

Losing items

Not prepared for lessons

Arguments and fights with peers

Daydreaming

Zoning out

Distracted

Low grades

Lack of effort

Lack of engagement

Not reaching full potential

Not conforming

On own agenda

Poor timekeeping

Arguing with peers

Arguing with staff



How is behaviour managed?

How do staff know 

how to support?

How do children know what is appropriate or 

inappropriate behaviour?

How do parents 

know the 

expectations?



How is behaviour managed?



Scenarios and Problem Solving
What else might have been going on?

What may be preventing success?
What adaptions might help?

A
You have completed an input on the carpet and sent 

children to select a partner and get on with a task at tables.
You notice Mo has not found a partner and has not settled 

down at his desk or made a start.

Mo may not have followed or understood what you were 
asking during the input. 

He may not know how to initiate asking a peer to work with 
him,

Mo may not have located the work or found what he 
needed to complete the work.

B
You see Sarah on her own in the busy dining hall at 

lunchtime. She hasn’t eaten much and is pushing her food 
around her plate. 

Sarah did not fully understand the food options when you 
took lunch choices.

Sarah was too afraid to say she doesn’t like that meal.
The lunch option does not look/smell familiar.

Sarah isn’t confident with a knife and fork and can’t cut up 
or pick up her food using a spoon.

Sarah is overwhelmed by the noise/people.

C
You see a colleague looking frustrated whilst talking in the 
playground to a child you know to be autistic. The child has 

their arms folded and is not making eye contact.

The child finds eye contact challenging and is becoming 
increasingly anxious.

The child feels singled out does not understand what they 
are being asked/why they are being spoken to.

The adult is using a lot of language which the child cannot 
process.

D
The bell rings to signal playtime. The class files out to the 
playground. You notice Eli’s work is incomplete and has 

been scribbled all over, making holes in the page.

Eli did not have time to finish his work. He felt cross that he 
had not met the objective. 

Eli may have benefitted from a timer or a countdown to 
help him to manage his time. 

Support with planning may have helped e.g. question 
prompts or an example of the possible structure.



What changes do we make in school to support learners with SEN? 
Do the changes extend to behaviour?



Should we make reasonable adjustments for 
behaviour? What does the law say?

The forms of disability discrimination that are unlawful under the school provisions of the 

Equality Act (2010) are:

• Direct discrimination.

• Indirect discrimination.

• Discrimination arising from disability.

• Failure to make reasonable adjustments

The duty to make reasonable adjustments requires a school to take positive steps to enable 

disabled pupils to fully participate in all aspects of school life − to ensure that they are not 

placed at a substantial disadvantage compared to non-disabled pupils.



A school has a policy that if a pupil breaks the school rules on three occasions, he or she 

will automatically be given a detention. This is applied to a student with a diagnosis of 

autism/ADHD.

YES

Some disabled pupils, such as those with attention deficit hyperactivity disorder (ADHD), 

autistic spectrum disorders or learning difficulties, are much more likely to break the school 

rules than other pupils. Rigid application of this policy is likely to amount to indirect disability 

discrimination because, where a reasonable adjustment has not been made; a school will find 

it very difficult to justify the treatment as a proportionate means of achieving a legitimate 

aim.

Technical Guidance for Schools in England produced by Equality and Human Rights 
Commission relates to Equality Act 2010

Is it unlawful?

Examples - (created by Phoenix Primary and Secondary School)



A pupil with learning difficulties is excluded for repeatedly 

getting up from his seat during lessons and disrupting other 

pupils. It is the school’s policy that repeated disruptive behaviour 

is punished by exclusion. 

YES

The school is under a duty to make reasonable adjustments to its policy, 

which might mean disregarding some of the disruptive behaviour and 

working with the pupil to find a way in which to help him to remain in his 

seat during lessons.

Technical Guidance for Schools in England produced by Equality and Human Rights 
Commission relates to Equality Act 2010

Is it unlawful?

Examples



A pupil with autism can sometimes act in a disruptive manner in class. The 

school does not take disciplinary action, but uses agreed strategies to 

manage his behaviour. A non-disabled pupil who is also disruptive in class 

receives a sanction for his behaviour. 

(sic)

NO

This difference in treatment would not be direct discrimination against the 

non-disabled pupil.

Technical Guidance for Schools in England produced by Equality and 
Human Rights Commission relates to Equality Act 2010

Is it unlawful?

Examples



Making Reasonable Adjustments for Behaviour

Schools have a duty to make reasonable adjustments to avoid putting 

disabled pupils at a substantial disadvantage to non-disabled peers. 

This applies to provisions, criteria and practices e.g. school policies, auxiliary 

aids and services e.g. supportive equipment or a member of staff.

Identification and Assessment of Need | Sutton Information Hub

https://suttoninformationhub.org.uk/pages/identification-and-assessment-of-need


Headlines

https://www.bbc.co.uk/news/education-
45182213

https://www.bbc.co.uk/news/education-45182213
https://www.bbc.co.uk/news/education-45182213


Current Adaptations  

What behaviour adaptations do 

you currently make in your 

settings to support SEN(D) 

students?

Has your school’s behaviour 

policy been reviewed and 

has consideration been given 

to supporting SEN(D) 

students?



What adaptations 
could we make 
for behaviour?

Duration

Sanction

Under-
standingTiming

Warning

Language

Further Adaptations  



Understanding

Some students find it harder to understand or remember rules

Some students find it harder to comply with the rules because of their differences

Warnings

May need more warnings

Check that they have understood the warning and the consequences of not 

following rules

Remind of the positives of following rules too!

Timing

Give the student a chance to explain

Consider the best time and forum to address behaviour (perhaps without 

audience)

Acknowledge with rest of class that something has happened and it will be dealt 

with, BUT re-focus the learning in the meantime

What adaptations could we make for behaviour?



What adaptations could we make for behaviour

Language

Tone of voice

Explanation

Blame the behaviour, not the student

Talk about moving forward

Sanction

Consider the effectiveness of any sanction you give

Reflect on whether it had the desired effect

Adapt approach for individual learners, as necessary

Whatever you decide – Be consistent with the individual

Duration

Some students will find it harder to sit out of an activity for 

large periods of time

Anxiety may build

Phoning home may help/ hinder relationship

For most students a short conversation after school is MORE

effective than a longer sanction

Once it is finished, fresh start!



Behaviour has escalated, now what?

What is the protocol?

What ways do you manage 

independently or with team 

support?

How do you feel when you are 

required to manage escalated 

and challenging behaviour?



Fear

Brit teachers 'fear going to work' as abuse on rise with pupils as 
young as seven turning violent - Mirror Online

Teachers reveal horror stories of being attacked by pupils leaving them scared to go to 
school - after Ofsted chief said corridors have become 'no go zones' and staff locked 
themselves in classrooms at lunchtime | Daily Mail Online

Teachers speak out over rising pupil 
violence - BBC News

and Support

Support for Teachers – Now and Beyond

https://www.mirror.co.uk/news/uk-news/brit-teachers-fear-going-work-32210953
https://www.mirror.co.uk/news/uk-news/brit-teachers-fear-going-work-32210953
https://www.dailymail.co.uk/news/article-12983323/teachers-tell-horror-stories-attacks-pupils.html
https://www.dailymail.co.uk/news/article-12983323/teachers-tell-horror-stories-attacks-pupils.html
https://www.dailymail.co.uk/news/article-12983323/teachers-tell-horror-stories-attacks-pupils.html
https://www.bbc.co.uk/news/uk-scotland-north-east-orkney-shetland-68317126
https://www.bbc.co.uk/news/uk-scotland-north-east-orkney-shetland-68317126
https://nowandbeyond.org.uk/support-for-teachers#:~:text=Education%20Support%2024%2F7%20Helpline,is%20always%20here%2024%2F7.


PALM strategy for understanding and 
responding to behaviour (created by Phoenix Primary and Secondary School)

•Pause (& panic quietly!)
 Give yourself time to think, try not react to behaviours 
instinctively in a ‘neurotypical’ way

•Attune and analyse 
     How is the student feeling? Empathise and join in a little bit if 
appropriate. Why might he/she have done that? 

•Label
    Suggest how they may be feeling and validate their feelings: 
“I can see you’re frowning; I’d feel cross if too if that has 
happened to me”

•Model
     Show them a more acceptable way of expressing that 
feeling: this may be speech, sign, action and relevant coping 
strategy



Example: Frustration

Behaviour: student pushes chair away from table and 
folds arms, refusing to complete any more work 

P: Try to avoid reprimanding or drawing attention to the student straight 

away.

A: Look at student’s work (you notice the last word they spelt is wrong and 

has been crossed out).

L: “It looks like you’re feeling frustrated because you’ve made a mistake. I 

feel frustrated sometimes when I make mistakes.”

M: “Let’s cross it out and write the right spelling above. It’s OK to make 

mistakes, we all do it, it’s how we learn.”



Example: Making Friends

Behaviour: deliberately passes wind then laughs

P: Take a moment to assess the situation. 

A: Notice that other students are laughing and that the student is enjoying the 

reaction.

L: “I can see you enjoy making the people on your table laugh.”

M: “How about at break time, you can tell a joke or make a silly face.”

Perhaps the individual and class be supported using a social story about laughing at 
vs laughing with.



Example: Anxiety

Behaviour: refusing to come outside during a fire alarm

P: Try not to shout over the fire alarm

A: Notice the body language of the student and mimic this if appropriate– 

are they holding their hands over their ears or flinching when people walk 
close?

L: “I can see you don’t like the sound of the fire alarm”

“You don’t like big crowds of people”

M: “We’re going outside where it will be quieter” 

“We can go at the front/back of the crowd and stand in our own spot on the 
playground”



•Pause (& panic quietly!)
 Give yourself time to think, try not react to behaviours instinctively in a 
‘neurotypical’ way

•Attune and analyse 
     How is the student feeling? Empathise and join in a little bit if appropriate. 
Why is he/she doing that? 

•Label
     Tell them how they are feeling, validate their feelings: ‘You are feeling 
angry’

•Model
     Show them a more acceptable way of expressing that feeling: this may be 
speech, sign, action and relevant coping strategy

Reflect



Further practical advice

Safety comes first - make the space safe / encourage the child to a safe space

Consider who is best to support (probably not the last person to confront behaviours)

Reduce environmental stimulation – sound, people, objects, speaking

Ensure dignity – redirect bystanders elsewhere

Open body language – side on rather than facing them – not blocking exit

Simple scripts e.g. I can see that you are crying, I think you may be upset/in the blue zone. Let’s get you some water. 

Offer appropriate strategies – We can read a book or listen to calm music/ Let’s take some deep breaths together.

Listen and reassure – e.g. You are safe. I am here for you if you need me.

Now/Next/Then – Manage expectations e.g. time frames, communication with peers, possible sanctions

Consider if positive handling is required and follow the direction of your provider 

s



Reflective practice – after dysregulation has occurred

*Remember the child is not the problem*

Step back and consider the whole child and the context – (the child’s family life, their educational experience, their 
year/term/week/day, the child’s level of social understanding and communication, the build-up, the event and what happened 
after)

Ask yourself:

Does the behaviour link to their autistic challenges?

Did the child have all of the necessary supports in place to succeed in the activity (personalised activity, stationery, visual 

timetable, now/next, timer, zones check-in, reminders around change, learning/ movement breaks, options, visual success 

criteria for the lesson, OT supports e.g. fidget/ pencil grip/wobble cushion, word mat/number square etc.)

Could staff have foreseen a problem beforehand? Did staff communicate?

Was the child reminded of positive behaviours with limited words and visuals prior to unexpected behaviour?

Was the child redirected or supported towards expected behaviours?

Were reasonable adjustments made – behaviour expectations, negotiating, offering strategies/ motivators?

Was the child supported effectively when dysregulated? 

Does the child understand that their words/actions were unexpected? Do they understand the impact of their words/actions?

What would be done differently next time?

Does the child require a supportive intervention e.g. Dinosaur School, tamping of the Tempersaurus, Zones of Regulation, 

Friendship Terrace, Social Detectives - size of the problem, social skills group to secure greater understanding?

Create a plan alongside colleagues and review regularly for effectiveness – use our surgeries to discuss individual cases.



Repeat behaviour – What might the reason be?

• Lack of understanding

•  Attention-needing behaviour

• Consider what is the function of the 
behaviour? Soothing/Regulatory, builds a 
connection with peers? Hunger?

• Academic struggles or difficulty focusing – 
need modelling, smaller steps, less 
challenging work, less repetition, less talk, 
calmer environment…

• Seek help if you cannot work it out! Fresh 
eyes can make a huge difference!

• Keep a log and analyse with colleagues.

• Contact The Autism Service for a 30 minute 
chat about specific pupil and behaviours by 
emailing theautismservice@cognus.org.uk 

mailto:theautismservice@cognus.org.uk


Reconnecting and Repairing Relationships

Trauma 
It is useful to remind ourselves that the behaviours 
we may see do not define the person, they are an 
expression of pain, turmoil and trauma. Keeping 
this in mind can help us support other people with 
kindness and with the aim of helping them heal. 
Today we share three models which show how this 
repair and reconnection can be managed



Reconnecting and Repairing Relationships

google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjnw-D1wryEAxWvX0EAHSPRCYAQFnoECA4QAw&url=https%3A%2F%2Fwww.hereforschools.co.uk%2FPages%2FDownload%2Fc1ea2dfe-468b-41db-b20a-
25eafa060576%2FPageSectionDocuments%23%3A~%3Atext%3DUse%2520short%2520sentences%2520and%2520a%2Csituation%2520is%2520hard%2520to%2520manage.%26text%3DIt%2520may%2520take%2520some%2520time%2Cbeen%2
520seen%2520are%2520not%2520ok.&usg=AOvVaw1sHo0igbA1shdBqiSyxz5_&opi=89978449

https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjnw-D1wryEAxWvX0EAHSPRCYAQFnoECA4QAw&url=https%3A%2F%2Fwww.hereforschools.co.uk%2FPages%2FDownload%2Fc1ea2dfe-468b-41db-b20a-25eafa060576%2FPageSectionDocuments%23%3A~%3Atext%3DUse%2520short%2520sentences%2520and%2520a%2Csituation%2520is%2520hard%2520to%2520manage.%26text%3DIt%2520may%2520take%2520some%2520time%2Cbeen%2520seen%2520are%2520not%2520ok.&usg=AOvVaw1sHo0igbA1shdBqiSyxz5_&opi=89978449
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjnw-D1wryEAxWvX0EAHSPRCYAQFnoECA4QAw&url=https%3A%2F%2Fwww.hereforschools.co.uk%2FPages%2FDownload%2Fc1ea2dfe-468b-41db-b20a-25eafa060576%2FPageSectionDocuments%23%3A~%3Atext%3DUse%2520short%2520sentences%2520and%2520a%2Csituation%2520is%2520hard%2520to%2520manage.%26text%3DIt%2520may%2520take%2520some%2520time%2Cbeen%2520seen%2520are%2520not%2520ok.&usg=AOvVaw1sHo0igbA1shdBqiSyxz5_&opi=89978449
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjnw-D1wryEAxWvX0EAHSPRCYAQFnoECA4QAw&url=https%3A%2F%2Fwww.hereforschools.co.uk%2FPages%2FDownload%2Fc1ea2dfe-468b-41db-b20a-25eafa060576%2FPageSectionDocuments%23%3A~%3Atext%3DUse%2520short%2520sentences%2520and%2520a%2Csituation%2520is%2520hard%2520to%2520manage.%26text%3DIt%2520may%2520take%2520some%2520time%2Cbeen%2520seen%2520are%2520not%2520ok.&usg=AOvVaw1sHo0igbA1shdBqiSyxz5_&opi=89978449


Reflections – example from Brent



Assess, Plan, Do, Review

Microsoft Word - Sutton Schools Graduated Response - 
Alternatives to Exclusions_July 2022 WITH EVIDENCE 
COLUMN.docx (cognus.org.uk)

Assess, Plan, Do, Review (APDR) Cycle 
| Sutton Information Hub

https://www.cognus.org.uk/wp-content/uploads/2023/11/Sutton-Schools-Graduated-Response-Alternatives-to-Exclusions-November-2023.pdf
https://www.cognus.org.uk/wp-content/uploads/2023/11/Sutton-Schools-Graduated-Response-Alternatives-to-Exclusions-November-2023.pdf
https://www.cognus.org.uk/wp-content/uploads/2023/11/Sutton-Schools-Graduated-Response-Alternatives-to-Exclusions-November-2023.pdf
https://suttoninformationhub.org.uk/pages/assess-plan-do-review-apdr-cycle
https://suttoninformationhub.org.uk/pages/assess-plan-do-review-apdr-cycle


Further Documents and Resources

• Behaviour
Behaviour in Schools - Advice for headteachers and school staff Feb 2024 (publishing.service.gov.uk)
Behaviour_and_discipline_in_schools_guidance_for_governing_bodies.pdf (publishing.service.gov.uk)
Mental health and behaviour in schools - GOV.UK (www.gov.uk)
Teachers' standards - GOV.UK (www.gov.uk)

• Suspensions and Exclusions
School suspensions and permanent exclusions - GOV.UK (www.gov.uk)

• EBSA
Guidance – Cognus

• Safeguarding
Keeping children safe in education - GOV.UK (www.gov.uk)
Bitesize Safeguarding Training Videos and Accompanying Slides – Cognus
Useful Links – Cognus

• Respectful School and Hate
Respectful School Communities: Self Review and Signposting Tool - Educate Against Hate
Classroom resources Archives - Educate Against Hate

• Ofsted
School inspectionn handbook - GOV.UK (www.gov.uk)

• SEND
SEND_Code_of_Practice_January_2015.pdf (publishing.service.gov.uk)

• PDA 
PDA Society – Pathological Demand Avoidance
Adapt to Learn – small change, big difference – they offer training

https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/463484/Behaviour_and_discipline_in_schools_guidance_for_governing_bodies.pdf
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/teachers-standards
https://www.gov.uk/government/publications/school-exclusion
https://www.cognus.org.uk/services/educational-psychology/free-emotional-based-school-avoidance-ebsa-network-event/
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.cognus.org.uk/services/safeguarding/bitesize-safeguarding-training-videos-and-accompanying-slides/
https://www.cognus.org.uk/services/safeguarding/useful-links/
https://www.educateagainsthate.com/resources/respectful-school-communities-self-review-signposting-tool-2/
https://www.educateagainsthate.com/category/teachers/classroom-resources/
https://www.gov.uk/government/publications/school-inspection-handbook-eif#grade-descriptors-for-behaviour-and-attitudes
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.pdasociety.org.uk/
https://adapttolearn.com/


Feedback

The Autism Service is commissioned by the London Brough of Sutton. 
How the support is provided must reflect the support that is needed. 

Please scan the QR code now and share your feedback.
Or email your thoughts to theautismservice@cognus.org.uk 

https://forms.office.com/e/wvWVa4VUne

mailto:theautismservice@cognus.org.uk


18th – 24th March is Neurodiversity Celebration Week

Teaching for neurodiversity: guide for educators : Mentally Healthy Schools

There are ready-made PPTs, resources, and helpful information to celebrate and educate in 

Neurodiversity Celebration Week at school. Separate resources for primary and secondary.

https://mentallyhealthyschools.org.uk/resources/teaching-for-neurodiversity-guide-for-educators/


World Autism Acceptance Week

Pioneered by the National Autistic Society (NAS), 
World Autism Acceptance Week aims to raise 

awareness and acceptance of individuals living with 
autism by educating people to understand the 

condition and by helping make the world friendlier to 
those who are affected by it. 

At Cognus, we will be running a variety of workshops 
and activities for autistic young people, parents, and 
carers of autistic children and professionals from the 
25th of March to the 5th of April 2024. Please have a 
look at our schedule of events that are available to 
book now, and share with colleagues, families, and 
young people who may also benefit. More activities 
and events will be added over the coming weeks as 

they are confirmed. 

All events, including ones not yet confirmed, will be 
advertised on the following pages:
Events – Cognus
Autism Acceptance Week – Cognus
Autism and Social Communication – Cognus
Cognus Autism Support (@cognus_autism) / X 
(twitter.com)
Facebook

https://www.cognus.org.uk/events/
https://www.cognus.org.uk/events/autism-acceptance-week/
https://www.cognus.org.uk/services/autism-and-social-communication/
https://twitter.com/cognus_autism
https://twitter.com/cognus_autism
https://www.facebook.com/theautismservice


Autism Acceptance Events

For professional workshops and events email theautismservice@cognus.org.uk from school email address 
requesting the workshop by title and include: your name, job title, school.

mailto:theautismservice@cognus.org.uk


Autism Acceptance Events

Sutton Music Trust is also 
offering a free taster 
session for those who 
would like to attend the 
Autistic Youth Choir. More 
details can be found here: 
Autistic Youth Choir 
Launches in Sutton - 
Sutton Music Trust or 
here: Autistic Youth Choir 
– Cognus

https://suttonmusictrust.org.uk/news/autistic-youth-choir-launches-in-sutton/
https://suttonmusictrust.org.uk/news/autistic-youth-choir-launches-in-sutton/
https://suttonmusictrust.org.uk/news/autistic-youth-choir-launches-in-sutton/
https://www.cognus.org.uk/services/autism-and-social-communication/autistic-youth-choir/
https://www.cognus.org.uk/services/autism-and-social-communication/autistic-youth-choir/


Autism Acceptance Events

Parent, carer, and child workshops can 

be booked via Eventbrite

Cognus Limited Events | 

Eventbrite

For professional workshops 

please email 

theautismservice@cognus.org.uk 

https://www.eventbrite.co.uk/o/cognus-limited-61747627793
https://www.eventbrite.co.uk/o/cognus-limited-61747627793
mailto:theautismservice@cognus.org.uk


Celebrate in a way that supports your autistic community

As a SENCO or Autism Lead in school, advocating for autistic young people is important. One way of doing this is by celebrating 
Autism Acceptance Week and raising knowledge about autism. There are many ways this can be done to suit your young people and 
your school. Examples include:

• Taking part in fundraising activities to promote awareness – details of promotional materials and ready-to-go events can be 
found here: World Autism Acceptance Week 2024. 

• Delivering assemblies to help raise the profile of autism and ensure all school pupils and staff understand the challenges and 
simple adjustments that can be made to support autistic peers. This year, the NAS are collaborating with the AET. You’ll need to 
sign up for the resources ahead of time and they normally are available in early March. Here is the link: Raise Peer Awareness in 
2024 - WAAW | Autism Education Trust.

• You could also ask those in your school community about their own autistic experience, ask them to speak in an assembly or 
create a display. If they are happy for you to share, I can spread their voice using the Cognus website and social media pages 
(photo consent form is attached). Experiences could be in any format – voice notes, videos, photos, posters, scribed quotes, as a 
poem, or a piece of art. It would be lovely to have representation from all Sutton schools and include as many people as 
possible.  After all, who better to share their experiences than Sutton pupils, parents, and teachers? Please forward experiences 
and completed consents to: theautismservice@cognus.org.uk. 

• Talking positively about autism and making positive changes within the school setting. There are also helpful tips, some lovely 
one-page profiles that could be edited, and a helpful glossary at the end for introducing terminology include-autism-toolkit-
autistic-young-people.pdf (autismeducationtrust.org.uk).

• Reading or sharing books by autistic authors – if you have enough this could form an area within a school library
• Having a display relating to autistic people and autistic ambassadors in the public eye -20 Famous People With Autism Spectrum 

Disorder (ASD) (behavioral-innovations.com) / Celebrity ambassadors (autism.org.uk) More celebrity ambassadors 
(autism.org.uk).

• Starting an autism Interest Group or Council within the school and encouraging conversations about neurodiversity and lived 
experience.

https://waaw.autism.org.uk/?utm_source=nasw&utm_medium=banner&utm_campaign=waaw2024&utm_term=getinvolved
https://www.autismeducationtrust.org.uk/form/raise-peer-awareness-in-2024-waa
https://www.autismeducationtrust.org.uk/form/raise-peer-awareness-in-2024-waa
mailto:theautismservice@cognus.org.uk
https://www.autismeducationtrust.org.uk/sites/default/files/2021-12/include-autism-toolkit-autistic-young-people.pdf
https://www.autismeducationtrust.org.uk/sites/default/files/2021-12/include-autism-toolkit-autistic-young-people.pdf
https://behavioral-innovations.com/blog/20-famous-people-with-autism-spectrum-disorder-asd/
https://behavioral-innovations.com/blog/20-famous-people-with-autism-spectrum-disorder-asd/
https://www.autism.org.uk/what-we-do/who-we-are/our-ambassadors/celebrity-ambassadors
https://www.autism.org.uk/what-we-do/who-we-are/our-ambassadors/more-celebrity-ambassadors
https://www.autism.org.uk/what-we-do/who-we-are/our-ambassadors/more-celebrity-ambassadors


Belonging in Schools – Planning for Inclusive Policies and 
Practice

Belonging in School resource Download (cam.ac.uk)

This resource has three documents, each with a complementary role and different level of 
detail. The documents are:

1.Executive Summary: A short overview of the Belonging in School resource and its main ideas. 

2.Guidance Part 1: An Introduction to School-level Approaches for Developing Inclusive Policy. 
Gives brief background on inclusion issues in the UK, and proposes characteristics of inclusive 
school policies. Introduces the Action Cycle and Four Planning Approaches, to help you decide if 
they may be right for your school. Shares 12 Suggested Changes schools could make for more 
inclusive practice.

3.Guidance Part 2: A Practical Guide to Inclusive Policy Planning. This is the most detailed 
document in the resource, meant to help schools understand and engage in inclusive policy 
planning using the action cycle and Four Planning Approaches. It also includes options and tips 
about how you can collect information and measuring the impact of your policy changes.
While these planning tools could be applied across any level of education, they will be most 
relevant to mainstream primary schools in the UK’s education systems.

https://inclusion.mrc-cbu.cam.ac.uk/resources/
https://www.mrc-cbu.cam.ac.uk/wp-content/uploads/inclusion/sites/8/2023/09/Belonging-in-School-Executive-Summary-v1.0.pdf
https://www.mrc-cbu.cam.ac.uk/wp-content/uploads/inclusion/sites/8/2023/09/Belonging-in-School-Part-1-v1.0.pdf
https://www.mrc-cbu.cam.ac.uk/wp-content/uploads/inclusion/sites/8/2023/09/Belonging-in-School-Part-2-v1.0.pdf


LEANS – Whole class Neurodiversity Sessions 
by University of Edinburgh

Download LEANS now | Salvesen 
Mindroom Research Centre (ed.ac.uk)

https://salvesen-research.ed.ac.uk/leans/download


Share your success!

If you would like to share your stories or celebrations, please do reply to this email or tag us in your 
socials. These may well feature on our news page on the Cognus website: Headlines – Cognus or on our 
social media pages: (1) Facebook / Cognus Autism Support (@cognus_autism) / X (twitter.com).

https://www.cognus.org.uk/category/headlines/
https://www.facebook.com/theautismservice
https://twitter.com/cognus_autism


Child Exploitation Awareness Week – 18th -22nd March 2024

Child Exploitation comes in many forms. It involves any act where someone uses a child for work, sexual 
gratification or some other personal or financial gain. Any child, regardless of age, socio-economic background or 
location is potentially at risk of child exploitation. Exploiters use coercion, manipulation and/or grooming tactics to 
target children and force them to engage in exploitative activities.

A number of the signs/indicators for child exploitation are the same, regardless of what type of exploitation is 
involved, i.e. withdrawal/isolation, going missing, secretive or defensive behaviour. This is because exploiters will 
often make threats against the child or the child’s family to coerce them to cooperate with the exploitative 
behaviour.

The CE awareness microsite resource page has been updated, so please do have a look at these 

materials and share with everyone you can: https://sites.google.com/sutton.gov.uk/ceawareness

There are QR codes for our surveys. For your ease, these are all collected below.

• Young people survey : online survey, and print-off version, and QR CODE

• Professionals survey: online survey, and print-off version, and QR CODE

Please share these with as many young people as you can. 

https://sites.google.com/sutton.gov.uk/ceawareness/?usp=sharing
https://docs.google.com/forms/d/e/1FAIpQLSc87X3N30IPb0FcBIG2HALPmCwvwtCFWXE8sIOuf2utlFZMHQ/viewform
https://docs.google.com/document/u/2/d/1mxKUc7fIuC_hVVGQhs_72E-7TA2qdEFnN6Izn-q5VjU/copy
https://docs.google.com/document/u/2/d/1CMKEr_thuZsFxiqGtn55oY6pF9VtfzfZM2e2D7ocJSY/copy
https://docs.google.com/forms/d/e/1FAIpQLSfNlZWyA8nQN3aXYuYmlpEgeLRpRfYqlQVzjIwFCHPLx76IIQ/viewform
https://docs.google.com/document/d/19KFSjIbxiBAstc74ZAFZUd2Kg5PziolPWt22D_I--AY/copy
https://docs.google.com/document/u/2/d/1WrIFzr6QvglTxWx6pXyX0ZDLq9hZ5r60L0i3WN1Hh68/copy
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