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Self-evaluation tool for developing whole school EBSA practices

Use this to gather an understanding of where your school is at currently with regarding to social, emotional and mental health needs and set action points based on the findings.
	[bookmark: _Ref471655161][bookmark: _Ref499294380]School culture and ethos: Does the school have a culture that promotes emotional wellbeing, belonging and inclusion?

	Rating from 1-10
	Evidence
	Action to take

	Senior management team recognise EBSA as a well-being and inclusion issue rather than a behaviour issue.
	
	
	

	All staff are valued with clear processes to manage stress/wellbeing. 
	
	
	

	CPD for all staff to promote wellbeing as ‘everyone’s responsibility’ – staff demonstrate an understanding of EBSA and associated anxiety. 
	
	
	

	School culture promotes psychological safety and belonging

	
	
	

	Attendance procedures allow flexibility where pupils are experiencing significant emotional distress. 
	
	
	

	Staff understand that attendance difficulties may indicate unmet needs. 
	
	
	

	Governors receive information regarding attendance, EBSA, and vulnerable groups. 
	
	
	

	Pupils report feeling safe, valued and understood

	
	
	

	Parents feel listened to and supported when concerns arise.

	
	
	



	School systems, polices and practice: Do school processes support early identification, intervention and review?
	Rating from 1-10
	Evidence
	Action to take

	Attendance, SEND, safeguarding and wellbeing systems work together effectively.
	
	
	

	Policies reflect an understanding of EBSA and anxiety-related barriers to attendance.
	
	
	

	Early warning signs are identified through attendance monitoring and pastoral systems.
	
	
	

	Pupil and family voice informs decision making.

	
	
	

	Staff know how to access support and escalate concerns.

	
	
	

	Attendance and wellbeing data are regularly analysed to identify vulnerable groups.
	
	
	

	Outcomes, interventions and impact are systematically reviewed

	
	
	

	Curriculum includes teaching resilience, coping and social skills.
 
	
	
	

	EBSA policy in line with graduated response to outline appropriate interventions for EBSA.
	
	
	



	Universal approaches: What support is available for all pupils?

	Rating from 1-10
	Evidence
	Action to take

	The school promotes emotional wellbeing through a whole-school approach, embedding the WARMTH approach (see Cognus EBSA guidance)
	
	
	

	A member of senior staff responsible for overseeing EBSA policy. 
	
	
	

	There are effective systems for identifying emerging attendance concerns.
	
	
	

	Good communication between senior leadership, SENCO, EBSA lead etc. regarding EBSA. 
	
	
	

	Clear systems in place for early identification of ‘at risk’ EBSA CYP. 
	
	
	

	A member of staff responsibility for undertaking actions as they relate to EBSA e.g. investigating and acting on concerns. 
	
	
	

	All teaching staff have some understanding of EBSA to identify early warning signs and know who/where to raise concerns. 
	
	
	

	Enhanced transition arrangements are in place
for those at risk of EBSA
	
	
	



	Targeted approaches: How effectively does the school support pupils at risk of EBSA?
	Rating from 1-10
	Evidence
	Action to take

	Attendance concerns trigger an Assess-Plan-Do-Review process.
	
	
	

	A meeting is arranged with parents, YP, and relevant staff to identify the function of school avoidance, the four Ps, and provide tailored intervention (using EBSA guidance)
	
	
	

	School considers environmental, relational and curriculum factors.
	
	
	

	Assessments consider strengths as well as needs.

	
	
	

	The plan identifies both attendance and wellbeing goals.

	
	
	

	Reintegration plans are gradual, achievable and regularly reviewed.
	
	
	

	Contingency plans are developed for periods of heightened anxiety.
	
	
	

	Strategies focus upon reducing barriers and increasing engagement and belonging rather than solely increasing attendance.
	
	
	

	Ongoing frequent reviews to tailor and adapt provision with high levels of flexibility from school staff. 
	
	
	

	Parents are actively involved in planning and reviewing support
	
	
	

	Pupil view sought for target setting and action planning. Identified resources utilised.
	
	
	

	There are specific interventions in place for
students at risk of or experiencing EBSNA.
	
	
	

	There is flexibility for staff to do home and off-
site visits, as well as virtual meetings with
students.
	
	
	

	When students are not attending school, they
are regularly in contact with their key adults,
teachers and (where possible) peers
	
	
	

	Multi-agency planning informs intervention and support when required.
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